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I. General Information 

Contact Information 

Children’s Community School 

1212 South 47th Street 

Philadelphia, PA 19143 

(215) 724-1740 

http://childrenscommunityschool.org 

info@childrenscommunityschool.org 

2017–18 Staff 

Co-Directors: Merryl Gladstone and Jarrod Green 

Business Manager and Afternoon Director: Stephanie Bonham 

Development Manager: Brittany Smith 

Redbud Teachers: Laura Graham, Naima Brown, Kim Fleischer 

Oak Teachers: Katelyn Bobek, Kris Moore, Francesca Montanile 

Juneberry Teachers: Natasha Smith, Marion Ramirez 

Magnolia Teachers: Jordan Foley, Laura Ogburn 

Forest Friends Teachers: Zahra Mirmalek, Tyler Colvard, Milo Giovanniello, Clara Flaherty 

Literacy Specialist: Marcy Morgan 

 

Board of Directors: Liza Law (president), Arlene Kwon (secretary), Rowan Machalow (treasurer) 

Nonprofit Status and Structure 

CCS is a registered 501(c)3 non-profit. Among other things, that means that we are governed by a board 

of directors. For more information about the operation of CCS as a non-profit, see “Bylaws of the 

Children’s Community School.” 

Founding and Inspiration  

The Children’s Community School was dreamed up by Traci Childress and Merryl Gladstone in the fall 

of 2009 under the trees of Bartram’s Garden. While their sons played, Traci and Merryl talked about 

their visions for a school. Together they began to dream one up with all of the elements they envisioned: 

a progressive, part-time, child-lead program that integrated mindfulness. 

 

Of course, a dream can not take root on its own; parents and leaders in the West Philadelphia 

community came together to support Traci and Merryl’s effort. Ed Fell introduced them to The Calvary 

Center for Culture and Community whose board, with Rich Kirk at its head, opened its doors and 

extended its nonprofit status to provide a home for CCS, both physically and as a fiscal agent. Paul 

Kuhn and Duke Campbell helped to ready and renovate the space with many parents, and in fall of 

2010, CCS opened its doors. 
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Our founding story, a school born out of a dream, is a strong thread found in our philosophy and 

curriculum today. This dream of a progressive community preschool in West Philadelphia was nurtured 

by community support and teacher investment and fully brought to life by the children who infuse the 

school with joy and enrich it with their dreams. This cycle of dreaming, collaborating, exploring, 

reflecting and dreaming again is the learning cycle, for the whole community at CCS—adults and 

children. We look forward to growing and dreaming with the Philadelphia community!  

Mission Statement 

Our mission at the The Children’s Community School is to create a learning community that honors and 

empowers children to engage their whole selves in education. Utilizing progressive education, we build 

a better society by fostering creativity, problem solving skills, communication skills, a sense of initiative, 

and a capacity to listen. We encourage students to engage their bodies, minds, and emotions, to make 

meaning, form relationships, and to develop an understanding of themselves as active members of 

community. 

Values and Goals 

To accomplish our mission, members of the CCS work with integrity and professionalism to support 

families and lay foundations for people who will care for and innovate in our world. We believe that: 

● Practicing democratic values teaches children to participate in the life of the community. 

● Empathy leads to compassion, and these values create caring, helpful individuals who can be 

activists and stewards in our school communities and in the world. 

● Children not only need to learn about living, working, and playing together, they learn by living, 

working, and playing together. 

● Lifelong learners construct knowledge, seek out answers, take risks, and reflect on their own 

experiences. They are flexible thinkers who approach learning with action and commitment. 

● Active and receptive practices are of equal value in learning and in building relationships. 

● Exploration of the body, mind and emotions in the educational experience creates a more 

grounded individual, able to relate to others more compassionately. 

Our Philosophy 

The Children’s Community School is a learning community in West Philadelphia that is rooted in a 

progressive approach to education, in which children and adults are valued as learners and teachers. 

The emphasis at our preschool, is on utilizing practices that educate the whole child, the emotional, 

social, physical, and intellectual being. At the CCS, we encourage students to use all of their learning 

resources, visual, kinesthetic, auditory, emotional and interpersonal to explore, develop an awareness, 

strengthen connections and express understanding. We honor childhood and nourish students’ strong 

sense of connectedness and engagement. 

Social Justice 

Children's Community School is working to promote the values of economic and racial justice.  

 

We recognize that there are structural inequalities in our society, which systemically disadvantage 
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people of color, poor people, and people with other marginalized identities. We further recognize that 

institutions such as schools are complicit in these inequalities, and that it is therefore our responsibility 

to work to actively resist injustice and to create a school where everyone is welcomed, valued, and safe. 

 

Since the fall of 2014 CCS has worked consciously to make our school a community that actively fights 

racism and discrimination of all kinds. We expect that this work will continue for the lifetime of the 

school; it is not a project that we can ever finish, but rather a developing perspective and an approach 

that will build and grow over time. 

 

Social justice is not a new value for CCS. Since the school’s founding in 2009, values related to social 

justice have informed both classroom practice and institutional choices. As we move into the next phase 

of our school’s life, we are re-energizing and recommitting to values that have been a part of us from the 

beginning. 

What will success look like? 

CCS is in the early stages of long-term work toward social justice. We are driven by a vision of what we 

want this work to look like at our school. While we know that many of these goals are a long way off, 

they provide us with direction and intention. 

 

Goal: Barrier-free access for families, leading to a diverse and representative school community 

● Any family in the neighborhood that wants to attend CCS has equal access to CCS.  

● Our school community is racially and economically diverse, and reflects the diversity of the 

neighborhood and community in which we are located. People of color are well represented 

among families and school staff and leadership. 

● Multiple funding streams (federal, state, grants, donations, tuition) allow equitable access to all 

families, regardless of financial situation.  

 

Goal: Deep community relationships 

● The school has strong relationships with multiple communities in our neighborhood. 

● Within our school, families feel a strong sense of connection to each other and to the staff. There 

is a wide variety of opportunities to build these connections throughout the year. 

● Families in our school community work together on projects connected to racial and economic 

justice, and have a culture in which conversations around topics of social justice are comfortable 

and expected. 

 

Goal: Clarity and integration of social justice into our work  

● Our commitment to racial and economic justice is integrated into every aspect of our 

school—our foundational documents (mission, vision, values), our self-image, our classroom 

practice and language, our institutional policies and practices.  

● Social justice is an integral part of our curriculum and classroom practice. Racial and economic 

justice, as well as identity development and exploration, are coordinated and integrated into our 

curriculum at a whole-school level. Children in our school feel comfortable naming and having 

conversations around issues of race, class, gender, etc., as well as social justice, at 

developmentally appropriate levels. 

 

Goal: Ongoing education and professional development around social justice 

● Our staff engages in ongoing professional development around racial and economic justice. 

What are we bringing to this work?  
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● A school culture of community-building, positive relationships, and mutual support 

● A school culture of ongoing personal and professional growth and change 

● A school culture of active listening and critical thinking 

● A school culture and practice of reflection, perspective-taking, and empathy 

● A school culture and practice of respect for individuals’ ideas, perspectives, needs, and strengths 

Diversity, Inclusion, and Non-Discrimination Statement 

At CCS we work to create a diverse community of children, families, and staff. We believe that by 

developing meaningful relationships across lines of difference, we gain access to different models of 

learning, thinking, and being that can inform our identities and build bridges between us and others. 

Interactions with a wide range of people teach us that the world is an exciting place, rich with 

possibilities, in which we can be honored for our own unique qualities while celebrating the qualities of 

those who are different from us. We invite children, families, and educators to explore and engage our 

whole selves in a caring environment that welcomes complexity.  

 

CCS works to create the most diverse learning community that we can. We endeavour to create a school 

that is accessible to all families who want their children to learn with us, regardless of race, income, or 

family structure. We endeavour to hire teachers of the highest quality who bring diverse backgrounds, 

perspectives, and experiences to their teaching. We aim for our school community to reflect the 

diversity in our local community. We recognize diversity as one of many parts of our work toward social 

justice. Our commitment to this work is long-term; it is part of a larger, ongoing process towards 

building a better society. 

 

The Children’s Community School is an equal opportunity child care provider and an equal opportunity 

employer. Admissions, the provisions of services, and referrals of clients shall be made without regard 

to race, color, religious creed, disability, ancestry, national origin (including limited English 

proficiency), age, or sex. Additionally, our policies, procedures, and practices are designed to prohibit 

discrimination on the basis of family structure, sex, gender, or sexuality. 
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II. Administration and Logistics 

Description of Programs Offered 

Children’s Community School serves children ages 18 months through 5 years. We are open 8:00–5:30 

Monday through Friday, September through June (see the CCS Academic Calendar on our website for 

details of closures). We offer 2-day (Monday and Tuesday), 3-day (Wednesday through Friday), and 

5-day enrollment, with pick-up times at 12:30, 2:30, 4:30, and 5:30. The school day begins at 8:30, but 

early drop off starting at 8:00 is available free to all enrolled children, for up to 12 children per day. 

Starting in fall 2017, we also offer a school-age after-school program from 3:00 to 6:00pm, including 

transportation from the child’s school to CCS. 

Application & Enrollment 

See childrenscommunityschool.org/prospective-families for full policies on the application and 

enrollment process. 

Annual Calendar 

The school calendar will be set for each school year in the preceding spring. Staff is contracted to begin 

Orientation in mid-August; children begin after Labor Day. The school year ends in late June or early 

July. 

Snow Day Policy 

School will be canceled or postponed in accordance with the Philadelphia Public School system in most 

cases. On occasion, CCS decides to stay open when the public school has a delay. We will allow 3 days of 

cancellations due to weather per year without make-ups. If there are more than 3 cancellations we will 

try to schedule make-up days to benefit the particular program affected by cancellations (i.e., the 2-day 

or 3-day program), but this is not always possible. The first several days of Spring Break are designated 

“Snow Make-Up Days,” that we may choose to remain open if necessary. 

Emergency Text Messages 

CCS uses a text messaging service (“Remind”) to contact staff and families during emergencies, and for 

notifications of weather-related closures. We request that all staff and families subscribe to this free 

service, which will not share phone numbers with any other organization and will not be used for 

anything except the described purposes. Anyone can subscribe to CCS’s emergency texts at 

https://www.remind.com/join/ccsalert.  

Children’s Records and Confidentiality 

CCS maintains a variety of confidential records on each child, including legal records, observations, 

assessments, photos, and videos. Before any records are released to anyone outside the family (e.g., 

sending Narratives to private schools that children are applying to), families must sign a release form. 
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Child Files 

As required by Pennsylvania Law and NAEYC Accreditation, children’s files (hard copies) are kept in a 

secure drawer in the school office and are accessible to school staff only. Children’s parents or legal 

guardians may also access their child’s file immediately upon written or verbal request. We are required 

to have the following forms for each child upon beginning school with us: 

● Application and Enrollment Agreement: The application includes identification and 

signature of the child’s legal guardian as well as admissions date (per NAEYC 7.A.05). 

● Emergency Contact and Parental Consent Form: We use the form provided by the state. 

A copy is in google docs as “State Emergency Contact Form.” We must have a note from the 

parents that says nothing has changed every 6 months, or an updated form with new 

information. Among other information, this form includes who is legally responsible for the 

child and the child’s health insurance information. 
● Health Reports and Vaccinations: CCS keeps records of annual medical examinations and 

vaccinations on file for each child. State licensing requires that all children attending the school 

have an up-to-date health form that documents an annual exam and the health of each child.  

○ Health Report: We require an official form  (provided by the doctor’s office or our own 

form) signed by a physician within 30 days of the first day of attendance at school. 

Children under 2 must have the report dated no more than six months before starting 

school; children 2 and older no more than one year before starting school. 

○ If a child has a chronic health condition (including allergies), the family will provide an 

Action Plan, to be kept in the child’s files. See “Chronic Conditions, Allergies, and 

Medications” for more information. 

○ Vaccination Record: Families must provide a signed record from their healthcare 

provider indicating the up-to-date vaccine status of their child.  

○ See “Health Examinations and Vaccinations” below for more details on related policies 

 

Other records we keep on children, in hard or electronic form, include: 

● Narratives and Assessments 

● Observation notes, photos, video recordings, and artwork 

● Medicine Administration Consent (see “Medication Policies” below) 

● Incident reports (see “Injuries” below) 

Publicly Shared Records 

CCS maintains a public blog and a public Facebook page, on which we share (among other things) 

goings-on in the classrooms. As a part of these public documents, we share photos from the classroom, 

transcriptions of children’s conversations, photos of children’s artwork, and notes on what has 

happened at school. In these public forums, children’s private information is not shared: 

● Photos may not show children’s faces—faces may be cropped out or blurred beyond recognition. 

● No documents may share children’s names. Change or omit names in transcripts. Be particularly 

careful of photos of children’s artwork, where names are often written in corners. 

If there is a compelling reason to share a photo including a child’s face, we must receive written 

permission from the child’s family in advance. 
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III. Health and Safety 

CCS takes children’s health very seriously. We strive always to keep children safe from injury and 

disease. At the same time, we recognize that all children sometimes get hurt or sick in the normal course 

of development. We believe a healthy child is a child who can recover from life’s inevitable setbacks. To 

that end, we take specific steps to prevent and reduce illness; to prevent and reduce injury; and to foster 

and increase children’s resilience. 

 

To prevent and reduce illness, we… 

● Insist children stay home when sick (see below) 

● Instruct children in good hygiene practices (including hand-washing, dish-washing, etc.) 

● Clean and sanitize the school environment (including washing tables after eating, periodically 

washing towels and soft toys, etc.) 

● Disallow sharing of likely germ vectors (food, hand towels, toys that get chewed on, etc.) 

 

To prevent and reduce injury, we… 

● Provide a safe physical environment with age-appropriate choices for physical play 

● Actively supervise children at all times 

● Stop behaviors that could result in serious physical harm 

● Support children’s gross-motor development 

● Instruct children in good safety practices (wearing helmets on bikes, assessing landing-zones 

when jumping, “look before you leap,” reflecting on experiences and making plans for safety, 

etc.) 

 

To foster and increase children’s resilience, we...  

● Support children’s self-care and recovery skills 

● Support children’s skills in caring for each other 

● Encourage children to learn from mistakes, and to make active choices about risk-taking 

● Encourage children to take appropriate, well-considered physical risks 

When to Keep a Child Home from School 

It is often difficult to know when to keep a child home from school due to illness. Exclusion from school 

is warranted when a child is either too ill to participate in learning activities, or the condition creates an 

unhealthy environment for others. Following these guidelines (developed in accordance with the 

available literature on illness in early childhood settings) will help you make the best decision to protect 

each child and the school community. A child should be kept home if he/she displays any of the 

following: 

● Fever (a temperature higher than 100.0° F) 

● Lethargy 

● Weeping rash, or a rash associated with a fever 

● Diarrhea 

● Vomiting 
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● Persistent crying 

● Pink eye with a lot of crusting, tearing, or mucous discharge 

● Irritability 

● Severe congestion causing difficulty breathing, with or without a persistent cough 

● Lice 

Families should inform school staff as soon as possible if their child is being kept home for any health 

reason. 

Returning to School After an Illness 

A child is well enough to return to school if: 
● They have been free of fever (without medications), vomiting, and diarrhea for 24 hours, and all 

other symptoms above are resolved, OR 

● A doctor’s note provides clearance for the child to return to school. 

CCS staff will take doctors’ opinions seriously, but retain the right to decide if a child is too unwell to 

be at school. 

Returning to School after Lice 

A child who has had lice may return to school only when their hair is completely free from lice and eggs. 

On the child’s first day back at school, the family may not depart until a teacher or administrator has 

confirmed that that child is lice-free. 

Returning to School after Pink Eye 

A child who has had pink eye may return to school if they’ve been on antibiotics for 24 hours, or if 
they’ve been free of discharge for 24 hours and the itching has subsided enough that eye-rubbing is 

infrequent. 

If a Child Shows Signs of Sickness at School 

Teachers will contact the family immediately to pick up the child and take him or her home for care. 

Children may rest in the office with an administrator until their family arrives. 

Disease Reporting 

By law, staff is required to report to the Health Department any knowledge of the following diseases in 

the school: Norovirus, Salmonella, E coli, Shigella, Hepatitis A. 

Health Examinations and Vaccinations 

CCS keeps records of annual medical examinations and vaccinations on file for each child. State 

licensing requires that all children attending the school have an up-to-date health form that documents 

an annual exam and the health of each child.  

Health Report 

We require an official form  (provided by the doctor’s office or our own form) signed by a physician 

within 30 days of the first day of attendance at school. Children under 2 must have the report dated no 
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more than six months before starting school; children 2 and older no more than one year before starting 

school. 

 

When a child is overdue for any routine health services, families provide evidence of an appointment for 

those services before the child’s entry into the program and as a condition of remaining enrolled in the 

program. This report must also include signed authorization from a guardian for the physician to share 

health records with the school. 

 

Families should follow up with their physical for any abnormal screening results. If the health report 

indicates any abnormal screening results, CCS administration may follow up with the family to ensure 

that the child is receiving the care needed.  

 

If a child has a chronic health condition (including allergies), the family will provide an Action Plan, to 

be kept in the child’s files. See “Chronic Conditions, Allergies, and Medications” for more information. 

Vaccinations 

Families must provide a signed record from their healthcare provider indicating the up-to-date vaccine 

status of their child. As of the 2017-18 school year, all children of newly enrolling families must be up to 

date on their vaccinations. Exemptions are provided for health reasons only, with documentation from 

the child’s physician. If a child is not immunized the family must complete an exemption form to attach 

to the child’s health form. If a vaccine-preventable disease to which the unvaccinated child is 

susceptible occurs in the program, the family of the child will be contacted immediately to exclude the 

child from school. The child will remain out of school until the threat of infection has passed. 

Injuries 

All CCS staff receives First Aid and CPR training. In case of any injury, staff will provide first aid to the 

best of their ability, according to their training. 

 

Incident Reports 

Staff will fill out an incident report for any injury that leaves more than a small mark on a child’s body, 

or for any injury to a child’s head, or for other medical events (e.g., allergic reactions, nose-bleeds). 

Incident reports contain details of the event and injury, including which children were involved, where 

and when the incident occurred, and what was done to address the injury. Incident reports must be 

signed by a legal guardian, the staff member who filled out the report, and a director or assistant 

director. 

 

Phone Calls 

If an injury is serious, staff should use their judgment about whether the family should be notified 

before pick-up time via telephone call. In general, families should receive a phone call for any injury 

that leaves a visible mark on a child’s face, any injury that required more than routine first aid (e.g., 

band-aid or brief ice pack), or any injury from a bite. 

 

Confidential information about a child may not be shared with any other family. In particular, in 

situations where one child injures another, the name of the injuring child will not be shared with the 
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family of the injured child. In situations where the family of the injured family already knows the name 

of the injuring child (for instance, when their child tells them who did it) staff may acknowledge what 

the family already knows, but should be careful not to share additional confidential information. 

Chronic Conditions, Allergies, and Medications 

Any chronic health condition that may require treatment by teachers (e.g. epilepsy, serious allergies, 

asthma, etc.) must be documented at school. At the start of the year families must provide CCS with an 

“Action Plan” document from the child’s doctor, dated no more than 6 months prior to the start of the 

school year, detailing as much of the condition as is relevant for teachers to know. In particular, the 

document should specifically describe symptoms to watch for and include a detailed action plan for 

exactly what steps teachers should take in what situations. Copies of this document will be kept both in 

the child’s file in the office and in a secure location in the child’s classroom. 

 

CCS maintains lists in each classroom, as well as the kitchen, of all children at school with food 

allergies. These lists are posted visibly so that staff may refer to them quickly. Families must sign a 

consent form (to be kept in the child’s file) for this information about their child to be posted. For more 

information on food allergies, see “Food Allergies” section. 

Medication Policy 

All medications are stored in a locked container, except for medications which by a physician’s order 

must be readily available at all times; these medications must remain inaccessible to children and must 

be stored in a safe manner that allows adults to quickly access them. Medication may not be stored in an 

insecure location—for instance, the child’s cubby or backpack. 

 

To administer over-the-counter medication, the school needs a doctor’s note. To administer 

prescription medication, the medication needs to be in its original container and the school needs a 

copy of the prescription indicating dose and frequency (a prescription attached to the bottle is 

acceptable). In addition, every medication stored at school (even temporarily) must be labeled with the 

child’s first and last name, the name of the medication, and its expiration date. 

 

Each classroom maintains a Medication Log for each child, in which they record each time medication 

is given (time and date), the name of the medication, the dosage given and delivery method, and the 

staff member who administered the dose (with signature). The log is moved to the child’s file in the 

office when the medication will no longer be needed. 

 

Children may not take medication without the supervision of a staff member. 

 

All staff who administer medication to children receive a training and written evaluation every year 

from a health professional on the proper way to administer medication. The Medication Log contains 

the proper steps for verifying medication administration, so must be used every time. 

Emergency Medical Attention 

In case of a medical or dental emergency for children or adults, staff will 
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1. Call 911 first.  

2. Notify CPR/First Aid trained staff immediately, and assist that staff to the best of your ability. 

3. Call the family or emergency contact, and let them know whether to come to school or meet us at 

the hospital. 

4. If necessary an ambulance will take children to the emergency room of Children’s Hospital of 

Philadelphia (CHOP, at 24th and Civic Center Blvd.), or take adults to the Hospital of the 

University of Pennsylvania (HUP, at 3400 Spruce St. at 34th). A staff member will travel with 

the injured/sick person in the ambulance and stay with them at the hospital until the family 

arrives. 

5. A staff member should retrieve the child or staff member’s file from the office; the file contains 

emergency contact info, insurance info, and medical forms. Ideally this file will travel in the 

ambulance; if needed another staff member will arrange for important info to be sent. 

a. Children with any medical needs that would be relevant in an emergency (such as 

asthma, allergies, seizure disorders, etc.) have an Emergency Action Plan in their files. 

6. Only families may authorize medical treatment for children; CCS staff may not. 

 

At all times CCS has at least one staff member on-site with First Aid and CPR training. At the start of 

the year we provide teachers with First Aid and CPR training as necessary. 

Risk Assessment Policy and Procedure * 

At CCS we recognize the value of physical risk-taking to children’s learning and development. Materials 

that encourage risk-taking (such as gross motor equipment, toys, tools, etc.) can build many important 

skills. Unmitigated risk, on the other hand, is not good for children and can easily result in serious 

harm. Children benefit the most from materials and situations that have carefully considered by 

attentive adults to weigh the benefits and risks. 

 

When evaluating a particular material or situation that holds potential risks for children, we use a 

rigorous procedure to help us calmly and systematically evaluate risks and ensure that we make 

decisions about children’s environments based on careful thought rather than on instincts or emotions. 

The procedure includes in-depth collaborative conversations, evaluations of both risks and benefits, 

examination of children’s behaviors and needs, and continuous re-examination in the face of new 

information. 

 

Families who are curious about the details of our risk assessment procedure are encouraged to speak 

with the directors. 

Health and Safety Hazards 

We prohibit hazards to children’s and adults’ health and safety on all school property, including outdoor 

spaces. Smoking is prohibited on campus. Firearms may not be brought onto campus. 

 

We take care to ensure that the physical environment minimizes the risk of injuries, such as 

tripping/slipping, burns, shocks. All staff should be diligent in cleaning up spills, and carefully monitor 

slippery areas on rainy days (such as the entry way). 
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Environmental Hazards 

CCS takes steps to protect children and adults from environmental hazards. In addition to complying 

with all public health requirements for hazards such as lead and asbestos, we take specific steps to 

protect children and adults from: 

● Excessive cold: Children may not play outdoors when the temperature is below 20°F; above 

that, teachers use their discretion. When the temperature is below 45°F teachers closely monitor 

children's health and warmth. 

● Excessive heat: Children may not play outdoors when the temperature is above 100°F; below 

that, teachers use their discretion. When the temperature is above 75°F teachers closely monitor 

children's hydration and health. 

● Air pollution: Children do not play outdoors when the Air Quality Index (AQI) is above 300 

(i.e., “Hazardous”) (see http://www.phila.gov/aqi/). 

CPR, First Aid, and Fire Safety Training 

A teacher who has current CPR and first aid training and and certification must be present with each 

class at all times. We offer CPR and First Aid training to all teachers; these trainings typically occur 

during August orientation. All teachers are legally required train in Fire Safety. Documentation of all 

certifications are kept in staff files. 

Fire Drills 

A fire drill shall be held at least every 60 days. Evacuation routes are posted. Evacuation plans provide 

for removal of all persons from the facility in a single trip. 

Shelter-in-Place Drills 

Shelter-in-Place is the procedure to use when there is a danger outside the building (such as an 

environmental hazard). Drills will be held at least twice per school year. 

Arrival, Departure, and Transportation 

Arrival and Drop-Off 

● All adults dropping off children must sign them in. Teachers must ensure that all 

families sign in. When arrival time is over, the teacher responsible for the sign-in sheet checks 

it against children who are present; any child who is present but not signed in should be signed 

in by the teacher. It is imperative for safety that the sign-in sheet accounts for all 

children accurately. 

Departure and Pick-Up 

● All adults picking up children must sign them out. Teachers must ensure that all 

children are signed before leaving. When pick-up time is done, the teacher responsible for 

the sign-in sheet checks it against children who are present. If there are children who have been 

picked up that the teacher is 100% certain were picked up by an authorized adult (i.e., the 
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teacher personally witnessed the pick-up), the teacher may sign the child out (but also remind 

the family the next day to sign out). It is imperative for safety that the sign-in sheet 

accounts for all children accurately. 

Transportation and Field Trips 

● When traveling with children outside of school property, teachers take extra care to ensure 

safety and supervision of children. Teachers on field trips know the number of children at all 

times, and perform frequent head counts. 

● Teachers explicitly teach safe behavior as pedestrians, bus passengers, etc. 

● Field trips that involve riding public transportation must have more than one adult supervising, 

unless there are three or fewer children. 

● When boarding public transportation, one adult stands in the doorway, counting children, only 

allowing the door to close once all children are confirmed boarded. When exiting public 

transportation, one teacher gathers children in a nearby safe spot, doing a head-count; the other 

teacher stands in the doorway, only allowing it to close once the head-count teacher confirms 

that everyone is accounted for (e.g., “Okay, I have ten children!”). 

● See “Field Trips” section of the Handbook for more guidance on supervision of field trips. 

Related Concerns for Children with Disabilities, Medical Conditions, or Other 

Needs 

Teachers take special care to plan for and communicate about the needs of children with disabilities, 

medical conditions, or other particular needs during arrival, departure, and transportation. For 

instance, 

● Teachers and families create systems together to exchange logistical information about service 

providers. 

● Teachers and families create systems to ensure the medication is exchanged properly. 

● Teachers create explicit plans to meet the needs of children on field trips. 

Cleaning 

Classrooms are the physical space that nurtures learning. Rooms must be kept clean and organized to 

allow for purposeful play and to maintain the health of the children. 

 

The entire school is cleaned by an outside contractor twice a week outside school hours, with practices 

according to NAEYC’s “Cleaning and Sanitation and Frequency Table,” including washing floors, tables, 

carpets, etc. 

Toileting 

Children at CCS are not required to be potty trained. Teachers will support children as they work on 

their toileting skills as needed. 

 

When talking about toileting with children, we use accurate language (e.g., “penis” or “poop” instead of 

“wee wee” or “doo doo”). We invite children to listen to their bodies and notice what they are feeling. If 

a child is reluctant to go to the bathroom, we ask them to give it a try, reminding them that they do not 
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have to go to the bathroom, but they do have to try. Sometimes our body just needs the invitation of 

being in front of a toilet.  

Diapering and Accidents 

● CCS does not accommodate cloth diapers.  

● Children’s diapers will be changed or checked every 2 hours. Diapers are also check when a child 

wakes from a nap. 

● Wet or dirty diapers will be changed within 5 minutes of a teacher noticing. 

● Families of children who wear diapers are asked to provide their child’s classroom with an 

unopened package of diapers and a package of wipes at the beginning of the school year. 

Teachers will ask for replacements as needed throughout the year. Any diaper of suitable size 

will be used for any child, unless there is a medical reason to use a particular brand. 

Food 

Food is an important part of caring for young children. While the main purpose of eating is health and 

nutrition, social and emotional development are nearly as important. All interactions with food at 

school (snack, meals, cooking, shopping, etc.) should be viewed as opportunities for building skills like 

body awareness, self-help, and self-regulation, and as context for building relationships and 

community. Specifically: 

● Children are encouraged to sit while eating, and to stay and be present with other children even 

after they finish eating. Children are encouraged to use eating as a time for social connections. 

● Children are supported in skills necessary to feed themselves. 

● Children are encouraged to listen to their own bodies’ signals regarding hunger and fullness, as 

well as to notice the impact foods have on how they feel. 

● Children are encouraged to be aware of different kinds of foods; to try new foods they are 

unfamiliar with multiple times; and to appreciate fresh fruits and vegetables, whole foods, and 

freshly prepared foods. 

 

CCS provides morning snacks every day; children bring a packed lunch to school every day. Children 

staying for aftercare should bring a snack as well (or enough lunch for left-overs in the afternoon). 

Policies for Food from Home 

● Children may not share food from home with each other. 

● If a child has an allergy to an ingredient often present in CCS snacks, families are asked to 

provide snack alternatives. 

● Families are asked not to send common choking hazards for children younger than 4 years old 

(hot dogs, whole grapes, nuts, popcorn, raw peas, hard pretzels, spoonfuls of nut butter, raw 

carrots larger than ½”, meat larger than ½”). 

What We Serve for Snack 

● Snacks provided at school include at least two food groups (e.g., pretzels and fresh fruit, or rice 

cakes and sunflower butter). 

● Snacks include fresh produce as often as possible, and often includes freshly prepared foods (e.g. 

baked pumpkin seeds or fresh-cooked whole grains). 
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● We sometimes serve dairy products, including cheese and whole-milk yogurt. 

● We do not serve meat at school, but we do include non-meat proteins on a regular basis. 

● We encourage teachers to plan cooking activities as a part of the snack program. 

● We do not serve common choking hazards to children younger than 4 years old (whole grapes, 

nuts, popcorn, raw peas, hard pretzels, spoonfuls of nut butter, raw carrots larger than ½”). For 

children under 3 years old, teachers attend to children’s individual chewing and swallowing 

capabilities, and cut food into ½” pieces when in doubt. 

Beverages 

The only beverage CCS regularly serves to children is water. “Special occasion” beverages might include 

things the children help prepare, such as tea or fruit smoothies. Children are encouraged to bring 

reusable water bottles to school each day to drink from at snack, lunch, and throughout the day. We 

encourage children to notice and attend to their own bodies’ thirst cues. As with eating, children are 

encouraged to sit while drinking. Children do not have bottles when resting. 

Food Schedule 

Snacks and meals are regular parts of the daily schedule, per NAEYC 5.B.16. Snacks and meals are no 

less than 2 hours apart and no more than 3 hours apart. 

Snack Alternatives 

Lists of allergies and dietary restrictions are posted in every classroom, and teachers are familiar with 

food needs of all children. If a child cannot eat a food that is commonly used in our snacks, teachers 

may ask that child’s family to supply an alternative snack item for that child, to be substituted for 

snacks at school as needed. Alternative items should shelf-stable, supplied in quantity to last several 

months, and labeled clearly with the child’s name. 

Food Safety 

All staff take steps to ensure the safety of all food served. At least one staff member is trained in the 

ServSafe food safety program. It is the job of the trained staff member to ensure CCS’s compliance with 

all food safety practices. This ServSafe-trained person maintains a monthly dated document which 

details all details of compliance and any corrections that have been made. The expiration date of stored 

food must be regularly checked. All expired food must be discarded. Food left over from snacks must be 

discarded. If families send spoilable food from home for a child’s lunch, the child’s lunch is stored in the 

refrigerator; it is the family’s responsibility to inform staff when a child’s lunch requires refrigeration. 

We comply with state food safety regulations (§ 3270.161). 

Supervision while Children are Eating 

All children should sit while eating. Children under 2 years old must remain in a teacher’s line of sight 

while eating. 

Food Allergies 

CCS believes that the best way to keep allergic children safe is to educate them and their peers about 

their safety needs. As a general rule, we do not ban common allergens (e.g. peanuts) from lunches and 

other food from home. Rather, teachers ensure that allergic children know their allergies, know how to 
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identify when allergens are nearby, and know how to secure appropriate space. Teachers also work with 

non-allergic peers to be able to take care of those with allergies (e.g., “I have a peanut butter sandwich, 

but I know Ezra is allergic, so I’ll keep it far away from him”). Additionally, teachers are vigilant about 

children’s allergens, and make sure to enforce safe distance and prevent food sharing, both while 

children are learning about allergen safety and after. 

 

That said, we recognize that very young children (30 months and younger) may not be developmentally 

ready for the task of caring for themselves and others with regard to food allergies. In addition, certain 

common allergens (in particular peanut butter) have a tendency to get spread around by children 

without the fine motor skills to eat neatly. Therefore, on a case-by-case basis, CCS may decide to ban a 

particular food from a classroom for the space of a school year. In order for a food to be banned from a 

classroom because of an individual child’s allergy, 

● the family of the child must meet with the director to discuss the short- and long-term needs of 

both the child and the child’s peers; 

● the child’s allergy must be described in a doctor’s report as “High risk for severe reaction,” and 

that doctor’s report must be dated within 6 months of the start of the school year; and 

● the child’s classroom must include children under 2½ years old. 

As children often grow out of allergies, this process is required at the beginning of every school year. 

Note that while a classroom may disallow a certain food (e.g. peanuts), we will not require families to 

police food labels (i.e., a package that says “Produced in a facility that processes peanuts” is okay). 

 

For information about the treatment of allergic reactions, see “Chronic Conditions, Allergies, and 

Medications.” 

Handwashing 

Staff, volunteers, and children must wash hands 

● Upon arrival at school (or for children, if drop-off is in the yard, upon entering school for the 

day), or upon transitioning to another classroom (e.g., going to Aftercare) 

● Before eating 

● After using the bathroom, diapering, or coming into contact with any body fluids 

● After water play 

● After handling pets or other animals, or material that may have come into contact with animals 

● Before cooking or food prep 

● Any time that handwashing would substantially reduce the risk of transmission of infectious 

diseases 

Additionally, staff and volunteers must wash hands 

● Before and after feeding children 

● Before and after administering medication to children 

● After assisting children with diapers or toileting 

● After cleaning or handling garbage 

Wearing gloves during these activities does not change handwashing requirements. 

 

Children are explicitly taught how to wash hands at the beginning of each year (teachers may use 

games, morning meetings, role-playing, puppet shows, etc.). Children use the sink in small groups so 

that teachers can monitor and assist in handwashing. Proper handwashing uses liquid soap and 
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running water, and involves at least 20 seconds of vigorous rubbing of all parts of the hands. Children 

are encouraged to sing a song while washing, to make sure rubbings lasts for 20 seconds. Staff assist 

children as necessary to ensure that proper handwashing occurs. 

 

When handwashing is not possible (e.g., on field trips), wet wipes may be used instead, or hand 

sanitizer may be used with children over 24 months as long as visible soil is not present. 

 

See NAEYC 5.A.09 for more details on handwashing. 

Child Abuse 

Mandatory reporter laws establish certain individuals, including teachers and other school staff, as 

mandatory reporters. These laws require school staff to alert police or the appropriate authorities as to 

suspected abuse or neglect. For information about relevant laws, see the  Child Welfare Information 

Gateway (https://www.childwelfare.gov/topics/can/). 

 

At CCS, all staff are required to be trained in child abuse mandatory reporting. If any staff suspect any 

child in our care of experiencing abuse or neglect, they must report it to the authorities. They may ask 

directors or administrators for help or support but are not required to. Staff who report suspicions of 

abuse or neglect are immune from any disciplinary action for their report (unless it is proven that the 

report was malicious). 

 

To report suspected abuse or neglect, call the Childhelp National Child Abuse Hotline at (800) 

422-4453 or Pennsylvania ChildLine at (800) 932-0313.  
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IV. School–Family Relationships 

Strong relationships between families and staff are a crucial part of CCS’s program. 

 

As a general rule, CCS welcomes all families to participate in the life of the school and the classrooms. 

We encourage families to spend time in their child’s classroom  by volunteering, coming to 

participate in classroom activities, offering a “lesson” or activity or teaching the children about a home 

practice or culture, or simply observing at any time. We ask that families communicate with teachers to 

plan for visits, so that children and teachers can be best prepared, and to avoid certain times for visits 

(there are inconvenient times of the day, such as rest time; inconvenient times of the year, such as the 

first month when everyone is getting settled; and inconvenient days, such as when too many adults are 

already in the room)—but families will never be denied the right to see their child or the school. 

 

All families deserve equal access to communication and participation at school; thus, all opportunities 

for participation and communication must include a variety of flexible options for families (e.g., 

conference slots in the evenings, volunteer opportunities and community events at a variety of days and 

times, availability of multiple ways to communicate with teachers). Additionally, CCS will work with 

families as needed to meet translation needs for spoken and/or written communication. 

 

Our community is strengthened when we include families with diverse structures, cultures, races, 

religions, values, socio-economic statuses, etc. Staff make a special effort to ensure that families whose 

identities are in the minority in our community feel they have full access to our program and our 

community. Without tokenizing or calling out families with minority identities, we work to build strong 

relationships between staff and family members. 

Home–School Connections 

At CCS, we recognize the essential role that families, including home cultures and languages, play in the 

lives of our students. As such we create avenues to connect families (including their home cultures and 

languages) to our work at school even before the school year starts. We begin with home visits, in which 

we dialogue with families and gather information about each family, including their culture, values, and 

language. 

 

For children who come to CCS speaking another language we use this opportunity to gather a handful of 

words in the child’s home language that we can use to help this child feel comfortable and understood in 

his/her day. We record the words for teacher, mother, father, friend, hungry, thirsty, bathroom, sad, 

lunch, snack, and play. 

 

We maintain the home-school connection throughout the year by regularly inviting parents into school 

to share stories, songs and food from their home cultures. We then incorporate these songs, stories and 

food into our daily play at CCS. In addition, as teachers plan for daily routines and provocations they 

look for opportunities to incorporate home cultures/languages into play. 

 

Throughout the year teachers and staff create ongoing opportunities for families to contribute to their 

child’s education by offering input on educational goals, strategies and approaches, needs and services, 

and curriculum. Both in casual daily conversations and in more formal contexts (such as conferences), 

teachers seek families’ input on these topics. When families voice concerns, teachers collaborate with 

them and each other to find solutions that meet the needs of children, families, and the school. 
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School–Family Communication 

At CCS we believe that communication with families is an essential part of building community. 

Teachers and staff communicate with every family on a regular, ongoing basis. This communication 

serves many purposes: primarily, it helps teachers and families work together to meet children’s 

individual needs; it also helps teachers and families coordinate around the logistics of child care (e.g., 

transitions, routines, etc.); it helps families build connections to the classroom and to the school 

community; and it helps teachers articulate their practice. Communication with families takes many 

forms at CCS, including both formal and informal communication, and both whole-group and 

individual communication. 

 

Teachers communicate with families as a group via a daily whole-class email, with updates of 

goings-on at school, as well as announcements and reminders. Teachers may also share information 

about the school and the classes via our blog and our Facebook page, as well as physical documentation 

at school. 

 

Teachers communicate with individual families primarily through (a) email and (b) face-to-face 

conversation at drop-off and pick-up (depending on the needs of each family). Teachers will schedule 

phone calls or face-to-face meetings with families as needed. 

 

For families who are not comfortable communicating in English, CCS will arrange 

translation/interpretation. 

 

In general, teachers check email early in the morning before school starts and in the afternoon or 

evening. Teachers generally DO NOT check email during the school day. If families urgently need to 

share information with teachers during school hours, they should call the school phone number. 

 

In the case of communication about sensitive matters (e.g., a child’s development or challenging 

behaviors), we will endeavour to schedule face-to-face meetings between families and relevant staff 

members, without the child present. 

 

Twice each year teachers will meet with parents for formal conferences (see “Assessment,” below). 

Other meetings will be set up at the discretion of the teachers or directors or at the request of the family. 

Supporting Families Outside of School 

Only a small portion of young children’s lives take place at school; the most important part of their 

learning, growth, and development takes place at home, with their families. CCS staff is available to 

support families with their children’s learning, development, and behaviors at home as well as at school. 

Families are encouraged to reach out to their child’s teacher and/or school directors for support. Staff 

can help talk through and strategize for challenging behaviors, plan for upcoming transitions, and offer 

perspective on development and learning. Staff can be available for face-to-face meetings during school 

hours or for phone conversations after school hours. 
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Family Connections and Community 

CCS supports enrolled families in building connections with each other, and in working together both 

inside and outside of school. Our Family Committee provides opportunities throughout the year for 

families to collaborate on efforts that benefit the school. We share families’ contact information with 

each other (with their permission) to encourage social connections between them outside of school. We 

encourage families to make use of our space for events. We host events where families can communicate 

and connect with each other. 

Policy for Release of Children 

All students must have filled out an Approved Pick Up form before the first day of school which is 

accessible in their file. Teachers will have sign out sheet at all times during dismissal and are 

responsible for making sure each child is picked up by approved adult that sign out is completed. If 

someone picking up a child is not personally known to the supervising teacher, the teacher must ask for 

photo ID to confirm that the person is on the Approved Pick Up List. If someone not on the list tries to 

pick up a child, teachers may not release the child until verbal approval from a parent or guardian (or 

someone else on the list) is obtained. 

Families with Multiple Households 

“Dual Consent” 

There are many situations for which we ask for consent from a parent or guardian—for instance, adding 

someone to the Approved Pick Up List, administering medication, using children’s photos, sending 

records to third parties, etc. Our default policy is that consent from one parent or guardian constitutes 

consent from the family. However, any parent/guardian may request to become a dual-consent family, 

in which two parents/guardians must both consent to a change in the child’s records or approvals. 

Dual-consent status is situation-specific; for instance, if a family is dual-consent for adding people to 

the Approved Pick Up List, they are still single-consent for administering medication unless otherwise 

specified. CCS will maintain a list of situations in which families have requested to become 

dual-consent, which will be made known to all relevant staff, so that the family’s wishes can be 

respected. 

Meetings with Families with Multiple Households 

It is best for children when all adults who care for them receive the same information at the same time. 

To that end, as a general rule when there is a meeting to be held about a child (for instance, Family 

Teacher Conferences or specific meetings about behaviors or concerns) CCS staff will not accommodate 

families who want different parents to have those meetings at different times. We expect families living 

in multiple households to make the effort to meet together for the good of their child. The exception to 

this is Home Visits at the start of the year; teachers will endeavour to provide visits to two households if 
possible. 

Limited English Proficiency Policy 

It is our responsibility to ensure that all clients have meaningful and equal access to services. This 
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responsibility encompasses the most basic of human needs, the need for communication and 

understanding. In order to ensure effective communication CCS staff will make every effort to ensure 

communication and understanding for those clients or their immediate families who have Limited 

English Proficiency. Once a family has been identified as needing translation or interpretive services, 

CCS will ensure that such services are given.  

Suspension and Expulsion 

Our mission at CCS is "to create a learning community that honors and empowers children to engage 

their whole selves in education." We value each child and family in our school community and seek 

always to celebrate them as individuals, to support their needs for learning and growing, and to connect 

them strongly with other children and families. To this end, whenever possible we avoid asking an 

enrolled child or family to leave our school (i.e., terminating the enrollment agreement). Incidents of 

suspension or expulsion are exceedingly rare at CCS. We will only exclude a child from our program for 

developmental or behavioral reasons if either (a) our school is unable to meet the child's needs, or (b) 

the child prevents the school from meeting other children's needs. We will endeavour to give families as 

much notice as possible before suspending or expelling a child, but we reserve the legal right to 

terminate the child care relationship without notice should it be deemed necessary for the overall safety 

and well being of the children in our care. 

Inability to Meet the Child's Needs 

CCS staff has deep experience in working to meet the diverse individual needs of children, both typically 

developing and with special needs. When a child in our school community develops a behavior that 

significantly disrupts his/her learning, CCS staff has a range of teaching techniques to address the 

child's needs, as well as articulated protocols for planning interventions. This process includes intensive 

collaboration with the child’s family. If the efforts of the staff cannot fully meet the child's needs, CCS 

has protocols for asking families to seek professional evaluation and services (usually free for children 

under 5 years old), and resources to help families negotiate that process. Often through this process 

children, families, and teachers can receive professional support in meeting the child’s needs at school 

and beyond. However, if the child's needs still cannot be met at school even with support services (e.g., 

even with a therapist in the classroom the child cannot participate in most of the school day), or if 
necessary services are unavailable, we must conclude that our program is not a good fit for the child, 

and that we are unable meet the child's needs. In this case, we will require a family to withdraw their 

child, and we will support them in finding a school with greater ability to meet their child's needs. 

Inability to Meet Other Children's Needs 

In a classroom community, every child’s behavior impacts the learning and development of his/her 

peers. Our teachers are trained to use children’s interactions as learning opportunities. Disruptive 

behaviors can require a teacher to focus attention and resources on a single child at the expense of 

others temporarily, but we value these behaviors as opportunities for both the child and the child’s 

peers to learn about caring for themselves and for others. Thus, even behaviors that significantly disrupt 

other children’s learning directly (e.g., physical aggression) or indirectly (e.g., behaviors that require a 

teacher’s sustained one-on-one attention) are a normal and valuable part of our program. Typically in 

these situations teachers help the child gradually learn to manage his/her own needs, and the 

disruption to other children is less important than the learning all the children gain from it. However, in 
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some circumstances a child’s behavior is such that the disruption to other children’s learning or 

well-being is significant, ongoing, and not responsive to teachers’ interventions. In these 

circumstances teachers will go through the steps outlined above; if we can find no way to serve the child 

without compromising the needs of other children, we will will require a family to either (a) keep their 

child out of school until a plan is made that all parties agree will meet the needs of other children, or (b) 

withdraw their child, and we will support them in finding a school with greater ability to meet their 

child’s needs. 

Other Circumstances for Suspension or Expulsion 

If a family repeatedly fails to pay the contracted tuition, or violates the contract in other ways, and we 

are unable to find a solution that works for both the family and the school, we will require a family to 

withdraw. Families are required to thoroughly read the entire child care contract, and to ask for a 

detailed explanation of any rules and regulations they do not clearly understand prior to enrolling the 

child. 

What Children Should Bring To School 

Clothing 

Children should come to school each day dressed in clothing that is appropriate for active, messy play 

both indoors and outdoors. Footwear should allow for active play (i.e., no flip-flops). Families should 

expect for their child to get dirty and wet every day. On any “short sleeve weather” days, we recommend 

that children come to school with sunscreen already applied. Staff will reapply sunscreen to children 

before going back outside later in the day. 

What Children Should Bring Every Day 

● LUNCH: Children should bring a large, healthy lunch each day. All containers should be labeled 

with the child’s name. It helps build independence if containers are ones that children can open 

by themselves. (See “Food,” below, for more details.) 

● WATER BOTTLE: A re-usable water bottle, labeled with the child’s name. Water bottles can be 

left at school for up to five days, but should be taken home and washed at least once a week. 

● REST TIME ITEMS: Children staying past 12:30 may bring a favorite stuffed animal, blanket, 

pillow, or whatever will help them rest. These items may remain at school if the child regularly 

attends aftercare. 

What Children Should Bring the First Day 

● INDOOR SHOES: A pair of easy-to-put-on shoes (many families choose Crocs), labeled clearly 

with the child’s name, that will be used indoors throughout the year. These will be kept in the 

child’s classroom for the entire year. 

● CHANGES OF CLOTHES: At least one complete change of clothes, including extra underwear. 

These will be kept for children at school in case of wet/dirty clothes. When dirty clothes are sent 

home, families should send replacement clothing the next day. Teachers will remind families 

throughout the year to replace spare clothes as necessary for changing weather and growing 

children. 

● DIAPERS and WIPES: Children who are not yet using the toilet reliably should bring one entire 
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unopened package of diapers to school the first day, and one package of wipes. Teachers will 

request replacement diapers and wipes as needed throughout the year. (See “Diapering and 

Accidents,” above, for more information.) 

Commercial-Free Childhood 

We are interested in having the ideas and imaginations of our children fill our classroom spaces. We 

find that when children bring in ideas from movies or TV shows, their play and stories often take on a 

scripted, closed-ended quality that fails to develop complexity over time. Furthermore, the narratives 

from these sources often contain ideas about gender, violence, and interpersonal interactions that are 

not in keeping with CCS’s values. While we generally avoid placing limits on the stories children can tell 

or play at school, we work to make our school space free of images from commercial narratives that 

often inspire this kind of play. CCS staff will not bring images of commercial characters (e.g., Marvel 

superheroes, Disney princesses, etc.) into our space, and we ask families to please avoid sending 

children to school with clothing or belongings with images of commercial characters. We know that this 

policy has the potential to create economic burdens for some families, and that not all families feel the 

same way about commercial characters that CCS as an institution does; thus, we will be sensitive and 

thoughtful about the enforcement of this policy as we endeavour to create a space will children’s ideas 

will best grow and develop. 

Costume Policy 

Children may wear costumes to school, as long as the costumes 

● Allow for full participation in the school day, including active physical play and convenient 

bathrooming 

● Are not scary to other children 

● Do not depict racial or cultural stereotypes 

● Do not depict commercial characters 

The costume policy is the same on holidays such as Halloween and Purim as on other days. 
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IV. Teaching and Curriculum 

Teaching at CCS 

Teaching at CCS is a process of continually working to meet the needs of children and families. This 

happens “on the floor,” through activities and interactions with children, and “off the floor,” through 

planning, communication, documentation, and assessment. Collaboration is a central aspect of our 

teaching practice. Teaching teams work together to share observations, create plans for learning, 

implement those plans in the classroom, and communicate with families. Throughout the year teaching 

teams continually revisit their existing efforts and work together to improve their practice. Teaching 

teams have a lot of discretion as to the form of their collaboration (e.g., how certain tasks are shared, 

divvied up, or rotated; who takes responsibility for what aspects of practice, etc.)—but the democratic 

value of collaboration is central to every teaching team. 

Areas of Learning, and the “Four Pillars” 

When we think of what young children are learning, we think in terms of the child’s “selves”: the 

Internal Self (emotional development, mindfulness, self-regulation); the Social Self (social skills, 

communication, collaboration, community); the Thinking Self (cognitive development, problems 

solving, academics); and the Physical Self (fine and gross motor development, sensory needs). Of 

course, every child is an integrated whole, and each “self” is intrinsically intermingled with all the 

others; nevertheless, in creating curriculum and assessing children it can be helpful to sometimes 

consider the different domains of learning separately. While all the selves are deeply important to 

children’s development and well being, our curriculum places particular emphasis on social and 

emotional learning; social and emotional skills learned in preschool have an impact on the rest of the 

child’s life. 

 

Relatedly, we focus on the “Four Pillars” of what children learn at CCS: Mindfulness, Community, 

Inquiry, and Justice. Mindfulness is the ability to be present and attentive, and is most closely 

associated with the Internal Self. Community is the ability to connect and communicate deeply with 

others, and is most closely tied to the Social Self. Inquiry is the ability to ask questions and seek 

answers, and is most connected to the Thinking Self. Justice is an attention to fairness in both 

individual and group settings, and a sense of responsibility and agency in seeking fairness; it is closely 

tied to the Internal, Social, and Thinking Selves. 

 

For a detailed breakout of what we teach children at CCS, see the document “CCS Learning Objectives 

and Map,” a tool teachers reference in every stage of curriculum planning and assessment. 

 

Early academics—literacy, math, and science—are also important areas of learning for young children; 

see “Academics,” below. 

The Internal Self 

Children’s emotional lives are a crucial part of their learning and development, and a central part of the 
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curriculum at CCS. Children at CCS learn to... 

● Recognize and name feelings, in themselves and in others 

● Appropriately express strong emotions 

● Express ideas and feelings in a variety of ways—for instance, through language, movement, art, 

writing, or play 

● Discover strategies for self-comfort 

● Evaluate and understand the effects of one’s behavior 

● Control impulses 

● Manage frustration, persevere in the face of challenges, and control emotions enough to solve 

problems and communicate in moments of stress 

● Establish independence and self-help skills 

● Take risks, try new things, and be flexible, and build to ability to prepare for new experiences 

● Ask for help when needed 

● Express respect for others 

● Develop respect for themselves 

Mindfulness 

A focal point for our work on the Internal Self is mindfulness, one of our Four Pillars. Mindfulness is the 

practice of learning to be present in the moment. A young child is being mindful when she names an 

emotion she is experiencing; when she consciously uses a strategy to change her response; when she 

takes time to notice something; when she is calm, aware, and attentive. At CCS we integrate 

mindfulness into our curriculum and into the ongoing professional development of our teachers and 

staff, and we seek to share these practices with our larger community. 

 

We help children build mindfulness skills by teaching them to… 

● Build a relationship with breath and breathing 

● Notice feelings and physical sensations 

● Cultivate sensory awareness of the world 

● Practice moments of quiet 

● Send well-wishes to others 

 

Individual classrooms and teachers may teach mindfulness skills in a variety of ways. Typical examples 

of mindfulness teaching include... 

● Building moments of quiet into daily routines, such as taking a slow breath before eating lunch 

● Planning activities that ask children to notice and examine sensory materials, like describing the 

feeling of touching cornstarch 

● Creating physical spaces for quiet and calm in the classroom, such as the Peace Corner 

● Helping children attend to details in the natural world, or look closely at interesting objects 

● Building vocabulary for physical sensations and for emotions 

● Planning intentional physical activities, such as stretching or yoga 

● Helping children name their experiences (“When she took the truck you wanted, it made you 

feel angry”) 

● Explicitly learning strategies for managing emotions 

● Playing games and doing exercises with breath 
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See related topics in “Guidance and Discipline,” below. 

The Social Self 

Children’s social interactions and relationships are a crucial part of their learning and development, and 

a central part of the curriculum at CCS. Children at CCS learn to... 

● Be interested in others and enjoy social interactions 

● Build positive relationships and friendships 

● Participate in activities with other children in large and small groups 

● Express themselves clearly and appropriately to children and adults 

● Actively attend to and understand communication from others 

● Resolve conflicts with communication, compromise, and collaborative problem solving 

● Identify themselves as members of various groups and express a positive individual identity in 

relation to others 

● Identify qualities of others and express positivity and respect towards them 

● Express respect for differences in others and be inclusive and appreciative of people who are 

different from themselves 

● Express care for others 

● Share—toys, materials, ideas, emotions, time... 

● Expect and ask for respectful behavior from others 

Community 

Community is the ability to identify and participate deeply as a member of a group; it is a focus of our 

work on the Social Self, and one of our Four Pillars. A young child is participating in community when 

he collaborates with peers on a project; when he allows others’ perspectives or ideas to influence his 

thinking; when he works to meet the needs of someone he cares about; when he builds connections with 

others. We integrate community across all parts of our curriculum, in addition to building community 

amongst our staff and families and working to connect with our local communities. 

 

We help children build community skills by teaching them to… 

● Build connections with peers 

● Share their voices in group settings 

● Attend to the perspectives and ideas of others 

● Care for others 

● Collectively govern 

 

Individual classrooms and teachers may teach community skills in a variety of ways. Typical examples 

of community teaching include… 

● Explicitly teaching skills like conflict resolution or listening 

● Offering opportunities to make meaningful decisions together, such as classroom rules or 

routines 

● Offering opportunities to care for other children, like sending well-wishes or helping injured 

peers, and for their space, like classroom jobs 

● Scaffolding children in holding reciprocal conversations 

● Offering opportunities for small group and pair work with a variety of other children, including 

children of other ages 
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● Offering daily structures that encourage connection with peers, such as morning meeting and 

small group time 

● Creating physical spaces that encourage child-to-child connections, such as play spaces that only 

hold a few children or materials that require cooperation 

● Encouraging all children to express their ideas in group discussions 

● Building community traditions, such as birthdays, and celebrating special events together 

● Noticing and reinforcing community behaviors (“You are taking care of your friend” “You two 

worked hard to solve that problem” “You are helping to take care of our space”) 

● Discussing, exploring, and celebrating diversity and differences 

 

For more on building community, see the document “Building a Culture of Community.” For more on 

conflict resolution, see “Conflict Resolution,” below. 

The Thinking Self 

The way children use their minds to actively understand the world and express their ideas is a crucial 

part of their learning and development, and a core part of our curriculum. Children at CCS learn to… 

● Observe the world and their surroundings 

● Ask good questions 

● Seek answers to their own questions in creative ways 

● Gather evidence to use in drawing conclusions 

● Express their ideas to others and attend to others’ ideas 

● Solve problems creatively 

● Build habits and attitudes of thinking such as curiosity, flexibility, persistence, attention, 

organization, and confidence 

● Look at learning as an enjoyable, lifelong practice 

Inquiry 

Inquiry is the process of noticing interesting things, wondering and asking questions about what is 

noticed, proactively investigating those questions, and creating theories and answers based on evidence; 

it is a focus of our work on the Thinking Self, and one of our Four Pillars. A young child is participating 

in inquiry when she rebuilds a block tower that has fallen down; when she investigates a frozen bowl of 

water on a cold morning outside; when she works with friends to solve a problem; when she watches the 

doors open on a bus and says, “I wonder how they do that”’; when she watches her friend jump off a 

rock and then tries it herself; when she puts a small ball through a hoop and then tries a larger ball. We 

integrate inquiry across all parts of our curriculum. We also look at teaching practice through an inquiry 

lens, viewing teachers as investigators of children. 

 

We help children build inquiry skills by teaching them to… 

● Notice interesting and puzzling things 

● Notice patterns, similarities, and differences 

● Articulate questions when they wonder 

● Seek information and answers in a variety of different ways 

● Build theories and determine if evidence supports their theories 

 

Individual classrooms and teachers may teach inquiry skills in a variety of ways. Typical examples of 
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inquiry teaching include… 

● Modeling and encouraging curiosity 

● Avoiding answering questions when children can productively seek answer themselves 

● Explicitly teaching the value of flexibility (“That didn’t work; what else can we try?”) and 

experimentation (“I wonder what will happen if we…?”) 

● Providing interesting and/or puzzling experiences or materials for children to experience 

● Playing games to encourage using multiple senses to gather information 

 

A big part of our support for inquiry in children in play-based, emergent, project-based curriculum. See 

“Learning through Play” and “Emergent and Project-Based Curriculum” below for more information. 

Justice 

Justice is a mindset in which one is attentive to and aware of fairness in the world and active in taking 

steps to seek fairness for oneself and for others; it is a focus of our work in the Internal, Social, and 

Thinking Selves, and is one of our Four Pillars. We integrate justice across all parts of our curriculum. 

We also look at teaching and institutional practice through a social justice lens, viewing ourselves, as 

described in our mission, as working to “build a better world.” 

 

We help children build social justice skills by teaching them to… 

● demonstrate self-awareness, confidence, and positive social identities 

● express comfort and joy with human diversity; accurate language for human differences; and 

deep, caring human connections 

● increasingly recognize unfairness, have language to describe unfairness, and understand that 

unfairness hurts 

● demonstrate empowerment and the skills to act, with others or alone, against prejudice and/or 

discriminatory actions 

 

Individual classrooms and teachers may teach social justice skills in a variety of ways. Typical examples 

of social justice teaching include… 

● Celebrating similarities and differences in our everyday lives 

● Learning about the cultures of different people they know 

● Asking children to recognize unfairness, both in real life and in stories, and helping them 

brainstorm ways to fix it 
● Discussing topics from the news that children have heard about, and helping them to take action 

to address their own concerns 

● Actively discussing various aspects of identity, such as race, gender, disability, and so on 

● Telling stories of people who have worked to create a more just world 

 

Social justice is the newest area of our curriculum, and our practices are still in active development. 

More information can be found in our “Social Justice Guide” document. 

The Physical Self 

Young children are deeply physical beings, and the way they use their bodies is a crucial part of their 

learning and development. Children at CCS learn to… 

● Explore the world with all of their senses 
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● Carefully and intentionally use small muscles (e.g., fingers) to use tools, manipulate materials, 

change their environment, and express their ideas 

● Confidently and effectively use large muscles (e.g., arms and legs) to explore their environment, 

build social connections, and express their ideas 

● Find joy in physicality 

Academics 

Over the course of the year, children to learn through engagement in our social studies-based core 

curriculum. Topics in this curriculum include learning about themselves, school, family, and 

community. The emphasis is on the the importance of active engagement in the world around us, and 

the skills and concepts found in reading or mathematics, for example, help us interact and make sense 

of our world. 

 

Within the interdisciplinary curriculum, students are given rich and varied opportunities to develop and 

practice academic skills and specific content areas. Literacy, Math, and Science learning is woven 

throughout every project and investigation, as well as everyday activities—more detail below. Art and 

creative expression are integrated throughout all studies; details in next section. Health and Safety 

learning is also woven throughout the year (see Health and Safety sections). 

Language 

Our goal is to help children to become confident, articulate communicators, who are skilled in 

expressing their own ideas and in understanding the ideas of others. Generally speaking, oral language 

is “caught, not taught”—in other words, we can do children the most good by simply exposing as much 

as possible them to high-quality spoken language at school. Teachers should: 

● Engage children at all ages in genuine conversations about their experiences and interests 

○ In particular, give children opportunities to talk about their families, homes, 

communities, and cultures 

● Model skills by engaging in clear communication with other adults 

● Expose children to high quality language by reading books with rhythm, rhyme, and interesting 

vocabulary 

● Expose children to games and songs that highlight rhythm, rhyme, and interesting vocabulary 

● Find opportunities to point out interesting features of everyday language (for instance, “Merryl, 

your lunch has mangos and marmalade! Merryl, mango, marmalade, M M M!”) 

Pre-Conversational Children 

Not all children are ready to engage in conversations at school. Some children come to school speaking 

languages other than English. Some children have speech and language delays. Some children are 

simply too young. That’s okay! Our approaches are still valuable. Teacher still talk to children at a high 

level (e.g., no “baby talk”), model communication, and expose children to interesting features of 

language. In addition, these children can be supported by teacher-family collaboration. Teachers should 

ask families for language that is used at home that can be brought into school, and share working 

strategies from school that families can use at home. In particular, when children are English Language 

Learners teachers should learn some familiar words and phrases in the child’s home language to use at 

school. 
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Literacy 

The point of early literacy education is for children to build relationships with text and to build 

identities as readers and writers. This is done by creating a wide variety of meaningful experiences for 

children to interact with texts, both as consumers and creators. 

 

Literacy skills—such as spelling, handwriting, letter-knowledge, etc.—are less important and less urgent 

than the skills and attitudes mentioned above. Literacy skills can and should be a part of early 

childhood curriculum, but should be viewed as one aspect of building relationships with text. 

Instruction in these skills is most effective when it occurs as a natural part of meaningful activities 

related to other curriculum (for instance, noticing letter sounds when reading a book related to an 

investigation, or working on handwriting when a child is making a sign to describe her block 

construction). 

Writing and Invented Spelling 

Learning to write is a long-term process of learning to express ideas by making symbolic marks. This 

process is long and complicated, and includes many experiences that don’t necessarily look like writing 

to non-educators—artwork, fine-motor activities, reading, etc. 

 

Learning to spell is a particularly complicated process. A healthy process includes both the use of 

invented spelling (e.g., children trying to sound out words and using the letters they think work) and 

standard spelling (especially for familiar words, like names of people in their families). 

Supporting Writing at School 

As children grow and gain more experience with writing, they will move along the writing continuum. 

Children progress from invented spelling to conventional spelling, from first letters, to words, to 

phrases and sentences. Children progress from random marks with a pen or pencil to intentional marks, 

to controlled marks, to writing-like scribbles and letter-like forms, to clear letters. 

 

CCS teachers support this development by modeling conventional speech and writing as well as 

providing models of text in the environment. Teachers create structured opportunities for children to 

interact and practice with these models. Teacher provide play opportunities for fine motor 

development. Teachers provide a wide variety of frequent opportunities to create texts of their own, 

including dictating stories and letters (and opportunities for children to read those texts to each other 

or to adults). Teachers provide children with a wide variety of opportunities to practice writing and 

making letters, including making writing materials accessible throughout the classroom (not just in 

“writing” areas), access to materials for other ways of making letters (stencils, letter puzzles, playdough, 

etc.), and accessible models of text (posted alphabets, labels on things in the classroom, “word walls” or 

other collections of familiar words, etc.). When children are trying to write, teachers provide patient 

scaffolding. Teachers use writing themselves in a variety of contexts in daily life in the classroom, to 

provide models to children. 

Reading 

In order to read, children must develop a number of skills and knowledge. Here are a few things 

children will develop as they learn to read: 
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● print awareness (English writing goes from left to right) 

● letter recognition 

● phonological and phonemic awareness (letter/sound correlation, rhymes, syllables, etc...) 

● decoding strategies and comprehension skills 

Because reading and writing are intertwined skills, gaining proficiency in one supports the development 

of the other.  

Supporting Reading at School 

CCS teachers create a rich environment for blossoming readers, and work to make reading joyful and 

authentic. Teachers thread literacy into the routines and structures of the day in a variety of ways: 

● Children are asked to find their name for snack time, jobs and attendance (children’s belongings 

and spaces are labeled with their names) 

● Shelves and baskets are labeled so that students begin to develop a sight vocabulary as they play 

and clean up 

● Teachers sing songs and play games that develop phonological and phonemic awareness 

(rhymes, fingerplays, etc.) 

● Children are encouraged to read books on their own, and have spaces in the classrooms where 

they can always access books 

Teachers read to children in small and large groups many times every day, and children are supported 

in interacting with texts in a wide variety of ways: 

● reflecting on and discussing stories 

● acting stories out 

● making our own versions of stories 

● helping to read words 

● making inferences and predictions 

● making connections to and between texts (e.g., to life events, to aspects of the curriculum, etc.) 

● revisiting familiar books 

● discussing books as artifacts (what are the parts of a book? how does text work? etc.) 

Teachers ensure that children have access to a wide variety of kinds of books—fiction and non-fiction, 

rhyme and prose, with and without words, alphabet and number books, etc. Teachers work to provide 

children with books that represent a wide range of identities (e.g., characters of different races, ages, 

genders, in roles that do not reinforce common stereotypes). Teachers frequently bring new books into 

the classroom, but also allow popular books to stay and be revisited. 

 

Because reading and writing are intertwined skills, gaining proficiency in one supports the development 

of the other. Children are invited to create and share their own books, signs, messages and letters. This 

helps strengthen students’ identity as readers and writers.  

Literacy Skills and Concepts 

● oral language development 

● phonological/phonemic awareness 

● alphabetic knowledge 

● concepts about print 

● comprehension 
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To develop these skills, students are given the opportunity to engage in a variety of oral language and 

early literacy experiences, including: 

● rich conversations based on real-life experiences 

● storybook reading 

● book discussions 

● creating books 

● listening comprehension 

● word play 

● meaningful writing 

● dramatic play 

● storytelling 

● classroom responsibilities such as taking attendance 

● language games, such as rhymes, chants, finger-plays, and songs 

Math 

As children explore their environment and interact with people and materials, they begin to build a 

foundation for mathematical skills and concepts. With peer interactions and modeling from adults, 

children at all ages begin to employ mathematical tools to support and deepen their explorations.  

 

Young children are in the concrete stage of thinking. This means they understand concepts best when 

they are given the opportunity to explore in a concrete, hands-on manner. We use lots of materials for 

sorting, ordering and pattern making. Children are encouraged to create and share patterns of sounds, 

print, movement, color, number, and shapes. Children are given the opportunity to see and touch a 

variety of shapes, patterns, colors, sizes, etc. Abstract representations of mathematical concepts are also 

useful; each classroom’s bookshelf should always have some books related to math concepts. 

 

We encourage children to build math skills and understanding by using observation and exploration on 

the materials and environment around them, and to use a variety of tools to express their 

understanding (language, gestures, artwork, etc.). Teachers scaffold children in using building ever 

more sophisticated expressions and concepts—for instance, at first the class may use non-numerical 

terms (“a lot,” “some,” “many,” “tons!”), but eventually work towards using more specific terms and 

quantities.  

 

Mathematical learning should be embedded in meaningful, real-life activities—for instance, helping to 

prepare and set up snack. Children count the students and determine the number of plates needed; they 

portion out and serve food (counting pretzels or crackers or spoonfuls of yogurt); and so on. Teachers 

also help children make sense of their experiences by using graphs and charts to represent knowledge. 

Children gain experience tallying and representing sets. Children make charts about their play (“Who is 

your favorite super hero?”) and charts about themselves (“what is your favorite snack?”). Children are 

encouraged to take their play to deeper levels through the use of mathematical tools, such as 

measurement, counters, shapes and patterning.  

Math Skills and Concepts 

● develop an understanding of the meanings of whole numbers 

● recognize the number of objects in small groups without counting 
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● begin counting and one to one correspondence 

● sort, match, and compare shapes and objects 

● recognize and create patterns 

● use landmarks to find objects or locations 

 

To develop these skills, students are given the opportunity to engage in a variety of rich early 

mathematical experiences, including: 

● opportunities to enhance their natural interest in mathematics and to use it to make sense of 

their physical and social worlds 

● manipulative work with building blocks, pattern blocks and puzzles 

● games 

● play with auditory, movement, and visual patterns 

● classroom responsibilities such as setting up for snack (one napkin for one chair) 

● play with attribute blocks and toys (for grouping and sorting) 

● dramatic play 

● storybook reading, songs and poems 

Science 

Science is a process—the process of wondering about something, formulating a question, making a plan 

for how to find out the answer, following through on that plan, and sharing your findings with others. 

Science is also a set of skills and approaches, such as observation, data gathering, organized and 

systemic thinking, and communication. Both as a process and as a set of skills and approaches, science 

is very similar to the process of emergent curriculum. The entire curriculum at CCS is focused on 

finding things out, an essentially scientific concern. We encourage teachers to approach every 

investigation with children through the lens of scientific research. 

 

Science is often used to investigate the natural world (plants, animals, seasons, geology, astronomy, 

etc.)—but the natural world is not the same as science. Science should be used with young children to 

investigate any question about the world—“Where did this ice come from?” “How does bread turn into 

toast?” “How does the elevator work?” “Why do my blocks keep falling down?” 

 

Teachers help children at all ages become scientists by: 

● encouraging children use all their senses to learn about objects and their environment 

● encouraging children to solve problems 

● encouraging children to experiment, to make mistakes, to make things happen 

● providing opportunities to use tools investigate (e.g., magnifying glasses, levers and pulleys, 

shovels, etc.) 

● encouraging children to describe what they notice and what they wonder 

● providing opportunities to collect and represent data (e.g., drawing pictures of plants, taking 

surveys of their classmates, taking photos of animals, counting the cars that pass, etc.) 

● providing experiences that provoke wondering and thinking, and promote senses of curiosity, 

surprise, and excitement about the world 

● providing opportunities to discuss scientific concepts in everyday conversations (e.g., “Tell me 

what you notice about it.” “I wonder what the weather will be outside.” “Hmm, how could we 

find out?” “Why do you think that is?” etc.) 
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● using vocabulary that accurately describes relevant scientific concepts (e.g., melt, freeze, float, 

sink, insect, weather, etc.) 

● modeling the scientific process (i.e., wondering aloud, making plans to find out, sharing new 

knowledge with others) 

 

While science is not the same thing as the natural world, exploration of the natural world is appropriate 

at all ages. Teachers should incorporate a wide range of opportunities for children to explore ideas 

related to: 

● the nature of life 

○ Questions include What things are alive and what things are not? What does it mean 

when something dies? How do we care for living things? How do things grow and 

change? 

○ Explorations include growing plants, observing wildlife, caring for a classroom pet, 

gardening, reading books about animals and plants, etc. 

● the nature of the earth and astronomy 

○ Questions include How do the seasons change? What is weather like? What’s in the sky? 

How do light and shadow work? 

○ Explorations include observations of weather, reading books about astronomy, 

investigating rocks and dirt, etc. 

● the nature of matter 

○ Questions include What are the properties of different kinds of materials? How do 

materials transform? 

○ Explorations include feeling and describing materials, experimenting with freezing and 

melting, playing with things that sink and float, etc. 

Science Skills and Concepts 

● observe 

● investigate student generated questions 

● debate and discuss the investigations 

● debate and discuss the evidence 

● construct a beginning understanding of classification (similarities and differences) 

● construct a beginning understanding of space (physical relationships, cause and effect, 

positions, directions and how things fit together) 

● construct a beginning understanding of time (duration, predictability, and sequence) 

Learning Through Play 

Play provides the best medium for understanding and consolidating knowledge for our children. Play is 

the means through which children think, feel, and create meaning. 

● Children investigate and explore what they know and don’t know about their physical and social 

world. 

● Within the relatively safe context of play, children try out roles, act out “what-ifs,” express ideas, 

try out solutions to problems, and simply imagine. 

● Through the symbolic nature of play children lay the foundation for future, more sophisticated 

abstract and symbolic thinking. 

● Students play with open-ended sensory materials- such as blocks, paint, clay wood, water, and 
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sand. 

● Practices such as yoga are integral to our play based curriculum, as they support the 

development of physical well-being, self-awareness and emotional stability. These practices 

enable the children to approach learning holistically, and to acquire powerful tools that support 

learning and development. 

Teachers use play as a primary tool for learning and instruction. Teachers provide both unstructured 

play time, in which children can use and explore their own ideas, and structured play, in which teachers 

plan specific opportunities in which play is used to explore and deepen specific ideas that are relevant to 

the curriculum. 

Emergent and Project-Based Curriculum 

CCS uses emergent, project-based curriculum. Children’s interests and needs are observed and used to 

create learning experiences that are meaningful to children and purposeful in their goals. Teachers plan 

a wide variety of activities and explorations connected to children’s interests; the variety allows 

different children to explore different ideas at different times in different ways, ultimately building a 

shared, holistic understanding of an interest. Activities and ideas are revisited over the course of days 

and weeks, and children’s understanding grows over time. The projects that grow from children’s 

interests are used as contexts for planning meaningful learning in every content area and 

developmental domain. The CCS Learning Objectives are used at all stages of planning curriculum. 

 

For example, in spring of 2014, the Oak class showed a group interest in superheroes. The Oak teachers 

guided the children in creating a 3-month project around learning about superheroes which strongly 

engaged the children’s interests while meeting learning goals for socio-emotional development (e.g., 

learning to listen and respond to others during rough play); language development (e.g., collaborative 

superhero storytelling activities); physical development (e.g., gross-motor “adventures” and “saving the 

day”); literacy (e.g., making books from storytelling activities); math (e.g., using shapes and patterns for 

costume-making); science (e.g., investigating physics of making toy people “fly” with catapults); 

technology (e.g., using ropes, pulleys, and levers in “machines” for pretend play); health and safety (e.g., 

exercising self-care during rough play); social studies (e.g., recognizing the needs and qualities of others 

in the stories we shared); and creative arts (e.g., costume-making). 

Communication with Children 

Communication is our most important teaching tool. Staff at CCS communicate with children in a way 

that conveys respect for them. Communication approaches and strategies that convey respect include: 

● Listening attentively and respectfully to children’s ideas, experiences, and input, as well as 

giving attention to children’s actions and creations 

● Actively making ourselves available for communication (for example, prioritizing a conversation 

with a child over tasks like filling out paperwork) 

● Avoiding stereotypical language (replacing phrases like “boys and girls” with “children” or 

“friends”; replacing “the big kids” with “the Magnolia class”; etc.). We avoid referring to children 

with labels based on their sex/gender, age/size, race/ethnicity, religion, ability, etc. unless those 

labels and identities are specifically relevant to the conversation. 
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The Three Rules 

The three classroom rules at CCS are:  

● We take care of ourselves 

● We take care of each other 

● We take care of our space (or environment) 

 

All challenging behaviors can be discussed with children in the context of these rules. If a behavior does 

not violate any of these rules, it is probably not misbehavior, but rather something that is simply 

annoying or inconvenient; in this case, a teacher’s response should be different, and more moderate, 

than in an instance of failed care-taking. 

Guidance and Discipline 

Adapted from The Power of Guidance by Dan Gartrell 

 

1. Teachers uses guidance in order to teach children democratic life skills. Democratic life skills 

support children to be healthy individuals and productive citizens. Democratic life skills include 

the ability to: 

○ see one’s self as a worthy individual and a capable member of the group 

○ express strong emotions in non-hurting ways 

○ solve problems ethically and intelligently 

○ be understanding of the feelings and viewpoints of others 

○ work cooperatively in groups, with the acceptance of the human difference among 

members.  

2. Teachers regard classroom conflict as mistaken behavior rather than misbehavior, and use 

conflicts and challenges as teaching opportunities. 

3. Teachers work to understand the reasons for children’s behavior. 

○ When the reasons for a behavior are understood, teachers are much better able to 

address the behavior. 

○ “Reasons” might include a need the child is attempting to meet, a stimulus the child is 

responding to, or a response the child gets from the environment through the behavior. 

○ The tools of Applied Behavior Analysis (also known as 

“Antecedent-Behavior-Consequence” or ABC) can be used to understand the causes of 

behaviors. 

4. Teachers build and maintain an encouraging classroom in which all children feel welcome as 

fully participating members. 

○ Teachers single children individually out for encouragement or feedback, focusing on 

process 

○ Teacher addresses public acknowledgement to the group 

○ Guidance methods such as conflict management, guidance talks, class meetings and 

comprehensive guidance are used 

○ Teachers work with parents and other educators to form partnerships that anchor the 

encouraging classroom 

5. Teachers use developmentally appropriate practice to prevent institution-caused mistaken 
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behavior. 

○ Activities and expectations that are developmentally appropriate 

○ Schedule that provides balanced routines and efficient transitions 

○ Hands-on, active, personally relevant learning experiences that engage minds and bodies 

 

Teaching staff never use physical punishment such as shaking or hitting and do not engage in 

psychological abuse or coercion. Teaching staff never use threats or derogatory remarks and neither 

withhold nor threaten to withhold food as a form of discipline. 

Conflict Resolution 

There are many kinds of conflicts that young children will not be capable of fully resolving themselves. 

Conflicts that may require adult support include arguments, physical harm, and teasing or exclusion. 

Our long-term goal in assisting children in conflict resolution must be for them to gain skills to 

productively resolve conflicts without adult intervention. Our short-term goal is to use a conflict as an 

opportunity to build internal skills (self-regulation, confidence); social skills (respect, empathy, 

community, communication); and thinking skills (problem-solving, perspective-taking). 

 

As a community, students will learn these 4 conflict resolution steps 

1. Calm down (walk away, count to ten, breathe, etc.) 

2. Describe the problem 

3. Discuss and Resolve 

4. Acknowledgment (handshake, high five, etc.) 

 

A script or model phrases can give kids the words they need in tricky situations. Language has power, 

and children can grasp scripted language. As they grow, they will then build on these scripts and 

develop their own. Also, a common language in the classroom creates a classroom culture. When we use 

similar words, we understand each other and the expectations around those words. See the document 

“CCS Scripts and Strategies” for more information. 

Field Trips 

As a part of our curriculum, teachers sometimes decide to take children on field trips within the 

neighborhood. Sometimes field trips are planned, to create learning opportunities connected to ongoing 

explorations and curriculum. Sometimes field trips occur spontaneously, to take advantage of learning 

opportunities that present themselves (for instance, a walk to see an active construction site, or a walk 

to collect fallen leaves in the neighborhood, or a walk to the farmer’s market to buy food for snack). 

 

Unplanned field trip guidelines: 

● Unplanned trips will be to places within children’s walking distance only 

● Teachers leading trips will notify their co-teachers and administrators of their plans 

● Teachers leading trips will be contactable by cell phone 

● Trips will return to school in time for families to pick children up normally 

 

Teachers hold high standards for appropriate and safe behavior on field trips. If a child has been 

demonstrating difficulty following instructions or being safe on the day of a field trip, that child should 
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not participate in the field trip. If a child is demonstrating difficulty following instructions or being safe 

during a field trip, the child should return to school immediately if possible. While the goal is for all 

children to participate in all learning opportunities, on field trips teachers much give extra weight to the 

safety of the entire group, and use their discretion accordingly. 

 

See “Transportation and Field Trips” for more information about logistical and safety concerns during 

field trips. 

Arts 

Art is an important opportunity for learning and expression for young children. As articulated by the 

Reggio concept of “The Hundred Languages of Children,” children need as many modes of 

communication and self-expression as possible: often young children cannot express or even have 

certain ideas in spoken language, but they can explore and express the idea through visual art, 

movement, or another “language.” To provide children the greatest opportunity to learn and 

communicate, we incorporate a wide variety of arts into our classroom curriculum.  

Use of Arts 

Art is a tool that we use in every stage of learning. When children are first exploring an idea, art helps to 

articulate questions and existing knowledge. As children are developing their understanding, art can 

help them to integrate and express new knowledge. And as children are reaching the point of 

communicating what they know, art is a vehicle for them to show what they know. Additionally, 

experiencing art made by others—people in the world, or peers in the classroom—can help them to see 

and understand new ideas in new ways. 

 

Art is also a context in which children can gain appreciation for different ideas, people, and cultures. 

Teachers should expose children to various kinds of art (visual art, music, drama, dance, etc.) that 

comes from a range of cultures and expresses a range of ideas, and engage children in conversations 

that explore and celebrate the diversity they see. 

Art Education 

Children learn about art, and learn to make art, in two kinds of ways: exploration and skill 

development. 

 

Exploration: Children at all ages, from infancy through preschool, learn through hands-on 

experimentation, so it’s important to provide them a wide variety of ongoing opportunities to try out 

different modes of artistic expression and creation. Examples of teacher practices that can support 

children’s artistic explorations include: 

● Providing a variety of art tools, supplies, and materials to use freely—for instance, easily 

accessible markers, crayons, and paper; baskets of dress-up clothes; musical instruments; 

writing tools; etc. 

● Periodically providing new art tools, supplies, and materials, to inspire new investigations. 

● Providing children examples of others’ artistic creations as inspiration—for instance, photos of 

famous paintings next to the easels; seeing plays put on by others; etc. 

● Participating joyfully with children in art—for instance, holding dance parties, playing pretend, 

CCS Family Handbook 2017–18 • © 2017 • p. 43 



making visual art, etc. (In creating visual art, teachers should be careful not to create art for 

children [“Draw a dog for me!”], or to inadvertently allow children to become discouraged about 

their own comparatively poor skills in visual representation.) 

 

Skill Development: Children can better express their thinking through art if teachers work actively to 

build their “vocabulary”—the skills they can use to make art. To this end, teachers should mix free 

exploration of the arts with planned opportunities to build specific skills. Examples of teacher practices 

that build artistic skills include: 

● Building art-related vocabulary when creating or experiencing art—for instance, using words 

like “texture” or “brushstroke” with regard to visual art; “rhythm” or “composer” with regard to 

music; “audience” or “acting” with regard to drama; “movement” or “perform” with regard to 

dance. 

● Planning activities to learn to use specific techniques or tools—for instance, intentionally trying 

out different kinds of paint brushes in a single sitting; or looking at a famous painting and trying 

to recreate it together. 

Assessment 

At CCS we conduct authentic assessments, informal and formal, in order to  

● Create a holistic understanding of children’s strengths, needs, interests, thinking, learning, and 

development 

● Make informed decisions about teaching, curriculum, and interventions, both for groups of 

children and for individuals 

● Connect with children by finding opportunities to meet their needs and support their curiosity, 

engagement, and learning 

● Improve teaching practice and make program improvements 

● Communicate with and serve the needs of families 

 

Teachers continually observe children and document their thinking and development. They use their 

observations to inform curriculum for the whole class and teaching choices for individual children. 

Twice a year (in mid-November and late February) teachers share observations and thoughts with 

families in formal conferences. Twice a year teachers provide written assessments: an “assessment 

report” given with the February conference, and a “narrative” given at the end of the year. Additionally, 

in the spring of each year we conduct a Pre-Kindergarten screening of children who are 4 years old or 

older, to evaluate developing academic skills. 

 

Authentic assessment of children comes from gathering many sources of information over long periods 

of time, not from any individual “snapshot.” We observe children at play and during everyday activities; 

we collect children’s work; we ask children questions and engage them in conversations; we ask 

children’s families for observations and perspectives; we use standardized tools that measure 

understanding. We gather all of this information continually throughout the year. 

 

All assessment tools used at CCS have been developed by CCS staff specifically for use at our school and 

within our community. Assessment practices (aside from the Pre-K Screening) are designed to be 

appropriate for use with all young children, regardless of age, language, or ability. Assessment practices 

are reviewed and revised by the staff every year to continually improve them and ensure they meet the 

CCS Family Handbook 2017–18 • © 2017 • p. 44 



highest standards as well as our mission and educational philosophy, as well as our educational goals 

(the “CCS Learning Objectives”). Collaboration between teachers, as well as close oversight by directors, 

ensure valid and consistent implementation between classrooms and from year to year. Collaboration 

also ensures that all staff understand the purposes, values, and uses of assessment practices in our 

school, so that they can articulate the practices to families and other community members. Both the 

screening tool and the individual child results are made available to families.  

Confidentiality of Assessments 

All assessment data are kept confidential, as required by law. Observations of a child are shared only 

with people beyond the child’s family (for instance, other educators or therapists involved in the child’s 

care) with the express permission of the family. Records of children may be anonymized (names, faces, 

identifying information removed) to share with others for professional development and other 

purposes. Hard copies of assessment data are kept in children’s files in the office. Electronic copies 

must be kept secure—for instance, in password-protected online systems (like Google Drive or 

Evernote), or in secure computer files (see Electronic Devices policies). Families are entitled to access 

any information, file or assessment regarding their child at any time. Families should email the director 

to access information.  

Observation 

We use observation as tool for connecting with children. Our observation notes open up pathways for us 

to connect further with children. The process of observing asks us to be present with children. Working 

with our observational notes we are best able to be child-centered and to begin our interactions from 

where children are. We link observation to instruction by using our observational notes to plan for 

instructional next steps based on the children’s interests, needs and strengths.  

 

Observational assessments occur throughout the year and on a daily basis.  

 

Children are observed throughout the day engaging in their natural environment (daily routines, social 

interactions, play). Teachers record what they see as objectively as possible. Teachers are careful to 

gather data across all developmental domains. Careful observation and assessment of children’s work 

products (e.g., artwork) provide indices not only of mastery of the task at hand but also of the child’s 

approach to work. Additionally, observation does not happen in a vacuum: teachers’ interactions and 

conversations with children are an important part of children’s experience and an important way that 

teacher deeply know children, so those interactions and conversations are an important part of 

observation and assessment. 

 

Teachers record threads of interest, evidence of developmental milestones, evidence of thinking, and 

evidence of areas of struggle. Although narrative data provides a rich source of information for teaching, 

it is not the only kind of data that the teacher should rely upon. Teachers should use multiple sources of 

information to understand and assess children and make choices about teaching. Additionally, multiple 

teachers should gather observations of each child, to gain a diversity of points of view. 

 

Teachers refer to observations for planning for instruction and creating curriculum, as a tool for 

addressing children’s strengths, needs, and interests. Teachers refer to observations in their weekly 
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planning meetings. Observations are also the most important resource for communicating with 

families, both casually and in conferences and narratives.  

 

Teachers evaluate observations in an ongoing way, looking for patterns in the class and for individual 

children. Throughout the observation process, teachers refer to the CCS Learning Objectives, both to 

guide observation and provide context for evaluating them. 

 

Observation is also the basis for making intentional and comprehensive program improvements. 

Observational information is used to to reflect on and improve our program from the individual to the 

collective experience. Program elements, such as schedule, materials, and groupings are considered on 

a weekly basis. Teachers use assessment to ensure students have an overall, enriched experience in each 

developmental domain, and to continually improve their teaching practice. 

Family Conferences 

Formal conferences are held with each child’s family twice a year, in mid-November and late February. 

The goal of formal conferences is to provide a space for two-way sharing of information. Each direction 

of communication is equally important. Teachers give information to families about their child’s life at 

school, and our understanding of their child’s learning, growth, development, strengths, and challenges. 

Families give information to teachers about their experience of school, their child’s strengths, needs, 

and growth. Both teachers and families share goals, strategies, and ideas to benefit the child. 

 

In addition to the two formal conferences, families are given a variety of opportunities to communicate 

with teachers. We actively solicit input from families, since their perspectives are a crucial part of 

understanding children (i.e., of the assessment process). Input from families is used to plan curriculum 

and create strategies to meet the needs of individual children. 

Written Assessments 

Twice a year teachers create a written assessment of each child—an assessment report in late February, 

and a narrative at the end of the school year. 

 

The assessment report follows an outline that includes all developmental domains (internal self, social 

self, thinking self, physical self, and literacy and math), each containing bullet points for “strengths and 

skills” and “working on.” The assessment report is shared with families in advance of their late February 

conference, and used to guide the conversation in that conference. 

 

A narrative is a detailed description of a child’s life at school, with specific observations used to support 

a coherent, holistic picture of a child’s strengths, needs, thinking, learning, and development, within the 

context of the life of the classroom. Teachers use their observations, as well as input from their 

colleagues and the directors, to create a “portrait” of each child to share with their family. Narratives are 

the culmination of our teaching practice for each child, and present the most authentic understanding 

of the child we know how to create. Narratives are shared with families at the very end of the school 

year. 

Pre-K Academic Screening 

CCS Family Handbook 2017–18 • © 2017 • p. 46 



Every February teachers screen children who are four years or older for academic development, so that 

children approaching kindergarten can be best prepared for success there. The screening allows 

teachers to identify academic areas to be strengthened and allows families to know what areas to think 

about. 

 

Teachers screen children in a one-on-one setting, using a CCS-created tool that assesses a variety of 

literacy- and math-related skills. The tool prioritizes a child’s positive experience and endeavours to 

make the process playful and low-stress. 

 

Results of the screening are shared with families during the spring conference. Teachers provide a 

context for the results of the screening and share ideas with parents for further supporting their child. 

Results are also used for planning curriculum to meet children’s academic interests and needs. 

Daily Schedule 

Each classroom team will create a daily schedule for classroom hours. The classroom schedules are 

individualized to the needs of each specific classroom and the needs of its children and teachers; as 

such, it is expected that the schedules will be revised several times over the course of a school year. At 

the same time, we recognize that young children thrive in an environment of predictability, so the 

schedule should not be revised more often than necessary. Similarly, in creating and revising the daily 

schedule, teachers must balance young children’s need for predictability and structure with their need 

for an environment that flexibly responds to their changing needs; a schedule should never be adhered 

to so rigorously that it prevents learning from unexpected opportunities. 

 

A good schedule for young children includes certain elements every day: 
● time for both structured, teacher-guided learning and unstructured, child-initiated play and 

learning 

● time for both active physical play and quieter learning and rest 

● time for both indoor and outdoor learning (if weather prohibits outdoor time, we provide 

comparable indoor activities) 

● opportunities for large-group and small-group interactions, as well as one-on-one interactions 

and solitary play 

● time devoted to meeting children’s physical needs (food [see “Food Schedule”], rest, personal 

care and hygiene) and their needs for well-managed transitions 

● opportunities for a wide variety of types of play—socio-dramatic (pretend), creative expression 

(art, etc.), fine-motor, gross-motor, constructive (blocks, etc.), social, solitary, etc. 

A good schedule adapts those elements to the changing needs of the children, according to their age and 

development. 

Schedule Blocks 

The following items are almost always part of every morning classroom’s daily schedule: 

● “Morning Meeting” or “Circle Time”—a time for the whole class to gather together for 

community-building, mindful moments, conversation, and consideration of ideas. 

● “Small Groups” or “Centers”—a time for small groups of children to work on particular projects 

or activities planned by teachers. 
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● “Choice Time”—a time for children to play and do activities of their own choosing in the 

classroom. 

● Meals and snacks 

● Outdoors (weather permitting) 

● Common Room 

Items that may be included in class schedules include story time or reading, movement or dance, 

mindfulness, etc. 

 

Details of the afternoon schedule are in development, and will be elaborated during the 2017-18 school 

year. 

Transitions 

Transitions are important moments in young children’s days. In accordance with what we know about 

child development, it is important to use routines and time reminders to support children with 

transitions. We encourage teachers to problem-solve when students are struggling with transitions; 

looking for ways to help students feel a sense of control and engagement as they learn the flexibility 

required for successful transitions.  

Outdoor and Gross Motor Play 

Active physical play is essential to children’s development. We provide both indoor and outdoor 

opportunities for active physical play every day for all children. We make sure that both indoor and 

outdoor spaces provide a wide range of physical challenges, so that different children can always find 

opportunities to develop their balance, strength, and coordination. Gross motor equipment is rotated 

frequently so that new challenges are always available. 

 

During all gross motor and physical play, teachers remain attentive and involved. The point of 

supervising gross motor play is not merely to prevent injury (although that is certainly a part of it); 

teachers actively use gross motor play as a context for learning and development. Teachers help 

children build specific skills (“Try putting your hand here if you want to climb higher”) as well as 

provide encouragement (“You can do it!”). 

Gross Motor Supervision and Safety 

Teachers directly supervise all children by sight and hearing at all times. The same teacher:child ratios 

apply both indoors and outdoors. The quality of supervision during gross motor play should be the 

same as during other parts of the day; in other words, physical play isn’t recess, it is quality instruction 

time. 

 

During active play, children are not disallowed from taking physical risks. Physical risk-taking is an 

important learning opportunity. When children take risks, teachers stay close by to support them in 

thinking through their choices and accomplishing their goals in a way that keeps others safe. 

Physical Preparations for Outdoor Play 

Teachers take children to play outside in a wide range of weathers. Children will spend time outdoors 

even if it is raining, snowing, cold temperatures (30°F or warmer), or very warm. If the weather does 

not permit outdoor play, teachers will create indoor opportunities for active, gross-motor activities. 
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Children must be dressed appropriately for weather. In cold weather children wear clothing that is dry 

and layered for warmth. In warm weather children wear clothing that is cool and easy to move in. 

 

On sunny warm days children have shady places to play. Families send in sunscreen (UVA/UVB SPF 15 

or higher) and teachers apply sunscreen 15 minutes before going outside. Parents are asked to sign 

permission slips for sunscreen at the start of the school year. Families are encouraged to send sunhats 

with children, which teachers will encourage children to wear.  

 

If insect repellent is needed, we use all natural (DEET-free) sprays. Repellent should be applied no 

more than once per day. Parents are asked to sign permission slips for insect repellant at the start of the 

school year. If families prefer their children to wear repellant with DEET, they should apply it before 

their child arrives at school. (NOTE: In the unlikely event that public health officials indicate high risk 

of insect-borne disease, sprays containing DEET will be used, or children will remain indoors.) 

Water Play 

Water play is an important part of the learning experience at CCS. Children are offered opportunities to 

play with water both inside and outside. As with other play, it is essential that teachers work with 

students to keep play safe, and to teach and enforce boundaries. 

 

The following rules must be observed during water play to ensure sanitation: 

● Fresh, potable water is used, but children may not drink the water 

● Children with sores on their hands are not permitted to participate in communal water play 

● Standing water is changed before each new class of students uses it, and drained at the end of 

each day 

Children with Special Needs 

CCS has a rich history of working successfully and deeply with children with special needs and their 

families. We work very hard to collaborate with families and service providers to make sure that the 

needs of children and families are met, and that children with special needs are included in our school 

in as full a way as possible. 

 

Aspects of our work with children with special needs include 

● Coordinating with service providers to meet the child’s needs at school 

● Advocating with service providers for the needs of the family and the child 

● Support for the family in negotiating services offered and the systems therein 

● Support for service providers in meeting the child’s needs 

● Involving the child’s IEP or IFSP goals in our classroom practice 

● Learning approaches from service providers and families to support each particular child 

● Building relationships with service providers, so that we can best meet the needs of multiple 

children and families over time 

 

Special needs include, but are not limited to, disabilities, behavioral challenges, and health issues. CCS 

will offer individualized support to all children and families, regardless of whether a special need is 

diagnosed. 
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